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How	do	we	know	how	good	our	students	are	going?	It	is	important	to	set	aside	time	regularly	to	evaluate	their	progress	so	that	we	can	adjust	the	instructions	as	needed	and	help	ensure	that	no	students	slip	through	the	slits.	As	students	progress	from	the	childhood	garden	at	the	third	one,	they	must	be	constantly	developing	the	necessary	skills	to
become	proficient	readers.	Students	need	to	learn	and	then	master	their	fundamental	skills	(eg	decoding	individual	words),	while	gradually	developing	the	ability	to	understand	and	criticize	increasingly	complex	texts.	State	standards	are	commonly	adopted	(or	adapted)	by	most	states,	identify	what	students	should	know	at	the	end	of	each	San	(K-3)
to	become	successful	readers.	Below,	you	can	find	a	set	of	goods	of	SÃ	©	rie,	based	on	the	patterns,	which	provide	a	reference	to	the	skills	that,	ideally,	all	our	students	must	master.	To	monitor	the	progress	of	students,	schools	and	individual	teachers	perform	different	types	of	evaluations	with	students	of	the	K-3	Ries:	Screening	evaluations	are	given
to	all	students	in	the	innio	of	the	school	year	to	Determine	which	students	are	at	risk	of	reading	difficulties.	They	are	not	used	to	diagnose	specific	skills	gaps;	Instead,	they	help	identify	children	who	need	diagnostic	evaluations,	as	well	as	children	who	may	need	supplementary	intervention.	Screening	assessments	must	be	relatively	stroke	and
efficient	to	manage.	A	type	of	sorting	evaluation	involves	measures	based	on	curricacles	(CBMS).	Examples	include	Dibels	Next	or	AIMSWEB.	The	evaluations	are	used	to	evaluate	specific	skills	or	components	of	reading,	such	as	a	consciousness,	vicinity	skills	and	fluã.	The	results	of	diagnostics	inform	instruction	and	intervention.	Diagnostic
evaluations	can	be	formal	standardized	tests	of	reading	components	and	language	skills	of	children	or	informal	measures	such	as	tests	referenced	by	criteria	and	informal	reading	inventories.	Not	all	need	this	kind	of	in-depth	reading	evaluation,	which	is	most	important	for	readers	in	difficulty	and	at	risk.	µ	µs	referenced	by	norms	are	formal
evaluations,	often	used	as	³	tools.	The	score	compares	the	student's	skills	with	a	defined	population	used	in	the	standardization	of	the	test	(i.e.	the	student's	performance	in	these	tasks	compared	to	other	students	in	the	same	class	or	class).	Examples	of	these	tests	include	the	Woodcock-Johnson	Conquest	Tests	and	the	Wechsler	Individual	Conquest
Test.	Typically,	these	types	of	tests	should	not	be	administered	more	than	once	a	year.	The	evaluations	µ	are	both	formal	and	informal,	and	are	also	used	as	³	tools.	The	score	compares	the	student's	skills	to	a	defined	set	of	skills	and	a	goal	(crit)â	for	the	gift.	These	evaluations	are	µ	administered	before	the	instruction	and	after	the	instruction	to
measure	the	growth	of	a	student's	skills.	An	example	of	this	type	of	test	is	the	Core	Phonics	Survey.	Typically,	these	types	of	tests	can	be	administered	more	than	once	a	year.	Evaluation	µ	results,	also	a	high-risk	evaluation	calls,	are	given	to	all	students	µ	a	child.	They	measure	students'	skills	against	the	expectations	of	level	of	security.	µ	µs	are	used
to	make	decisions	about	students,	teachers,	a	school	or	even	the	entire	school	system.	Progress	monitoring	µ	measure	a	student's	overall	progress	during	the	school	year	or	progress	toward		acquisition	of	specific	skills	that	have	been	taught.	Examples	of	these	types	of	measures	include	curriculum-based	measures	(CBMs),	tests	referenced	by	criteria,
and	informal	measures	such	as	reading	inventions.	These	tests	can	be	carried	out	more	than	once	a	year	and,	depending	on	the	evaluation,	sometimes	quite	often.	By	Many	CBMs	can	be	given	on	a	weekly	basis	if	desired.	As	the	above	list	suggests,	a	single	evaluation	can	sometimes	serve	more	than	one	prop³site	or	fall	into	more	than	one	category.
For	example,	a	CBM	like	DIBELS	Next	can	of	universal	screening	at	the	beginning	of	the	school	year	to	help	determine	which	children	are	at	risk	in	reading.	It	can	also	be	re-administered	later	in	the	school	year	to	help	gauge	a	child¢ÃÂÂs	overall	progress	in	reading.	Back	to	top	This	podcast	from	the	University	of	Florida	Literacy	Institute	provides	a
brief	overview	of	basic	concepts	related	to	reading	assessment.	Starting	in	first	grade,	most	students	are	given	assessments	of	their	reading	comprehension.	These	assessments	are	important,	but	they	provide	us	with	only	a	global	view	of	a	child¢ÃÂÂs	reading	ability.	To	provide	useful	instruction	and	intervention,	we	must	be	able	to	target	instruction
to	a	student¢ÃÂÂs	specific	weaknesses.	For	instance,	two	first-graders	might	obtain	the	same	low	reading	comprehension	score,	but	if	one	student¢ÃÂÂs	difficulty	is	mainly	in	the	area	of	decoding	and	the	other	student¢ÃÂÂs	main	weakness	involves	limited	vocabulary	knowledge,	then	those	students	will	need	different	types	of	instruction	to	improve
their	overall	reading	comprehension.	The	simple	view	of	reading	The	Simple	View	of	Reading	(SVR)	offers	one	useful	way	to	think	about	reading	and	the	skill	gaps	students	might	have.	SVR	is	widely	referenced	in	scientific	studies	of	reading.	According	to	SVR,	good	reading	comprehension	requires	two	broad	types	of	abilities:	good	word	recognition
and	good	oral	language	comprehension.	Both	of	these	domains	¢ÃÂÂ	word	recognition	and	oral	language	comprehension	¢ÃÂÂ	incorporate	other	specific	abilities.	For	example:	Word	recognition	encompasses:	Phonological	and	phonemic	awareness	Phonics	skills	(both	knowledge	of	letter	sounds	and	decoding	unfamiliar	words)	Automaticity	of	word
recognition	Reading	of	common	phonetically	irregular	words	Oral	language	comprehension	encompasses:	Oral	vocabulary	(including	morphology,	i.e.,	understanding	meaningful	word	parts	such	as	common	roots)	Background	knowledge	Sentence	(syntactic)	comprehension	Pragmatic	language	(use	of	language	in	a	social	used	used	as	including	more
subtle	aspects	of	language	use,	such	as	understanding	sarcasm	or	idioms)	[Note:	these	are	key	examples,	not	an	exhaustive	list.]	Students	need	both	kinds	of	skills	to	read	and	understand	well	–	only	one	won’t	do.	For	example,	children	who	have	excellent	understanding	of	language,	with	the	ability	to	understand	sophisticated	stories	read	aloud	by	the
teacher,	still	do	not	have	good	reading	comprehension	if	they	cannot	read	individual	words.	On	the	other	hand,	a	child	who	reads	words	accurately	and	automatically,	but	who	does	not	have	a	good	oral	comprehension,	will	also	not	have	a	good	reading	comprehension.	This	latter	kind	of	child	might	be	able	to	decode	a	sentence	perfectly,	as	The
beautiful	lady	in	the	white	fluttering	robe	and	the	golden	crown	was	confined	to	the	attic	of	the	castle.	However,	if	the	child	does	not	know	the	meaning	of	words	such	as	beautiful,	confined	and	lonely,	or	if	he	or	she	cannot	understand	the	somewhat	complex	syntax	of	the	sentence,	then	the	understanding	of	reading	will,	however,	be	impaired.	This
article	provides	an	excellent	discussion	on	the	Simple	Reading	Vision	and	what	it	means	for	good	reading	instruction.	Children	who	can	read	appropriate	passages	for	notes	with	accuracy,	with	adequate	ease	and	speed,	as	well	as	with	good	oral	expression,	usually	also	have	a	good	understanding	of	language.	Other	cognitive	skills,	such	as	working
memory	and	executive	function,	also	influence	reading	comprehension.	Classroom	teachers	typically	do	not	evaluate	these	other	cognitive	skills	as	part	of	a	reading	assessment,	but	they	can	be	important	to	consider	in	individual	cases,	such	as	when	a	student	has	a	disability	that	affects	reading.	Severe	impairments	in	word	recognition	or	oral
language	comprehension	may	require	assessments	conducted	by	special	educators,	reading	specialists	or	psychologists	example,	using	Woodcock	Johnson	IV	or	WIAT-III).	If	we	are	concerned	with	students	in	particular,	we	should	consult	experts	and	the	administration		school.	Determining	the	reading	difficulty	profile	and	identifying	specific	skills
gaps	The	Reading	Simple	View	has	been	used	to	identify	four	profiles	of	young	students:	a	profile	for	students	who	are	at	or	above	the	level	of	elementary	education	and	have	common	profiles	of	students	with	reading	difficulties.	Among	others,	Catts	and	his	colleagues	(e.g.	Catts,	Adlof,	&	Weismer,	2006),	Moats	(2006)	and	Spear-Swerling	(2015a,
2015b)	discussed	these	profiles:	Students	who	have	good	or	adequate	understanding	of	language	and	good	or	adequate	decoding.	Children	with	this	profile	are	more	likely	at	or	above	the	grade	level	at	reading.	Â	Students	who	have	a	good	understanding	of	language,	but	insufficient	word	recognition/decoding	skills.This	profile	is	called	difficulties	of
recognition	of	specific	words	(SWRD),	because	the	problems	of	reading	children	are	specific	for	word	recognition	not	for	language	comprehension.	Students	who	have	little	understanding	of	the	language,	but	good	skills	in	recognizing/decoding	words.	This	profile	is	called	a	difficulty	of	understanding	(SCD),	because	the	problems	of	reading	Â	Â
children	are	specific	to	understanding	and	do	not	involve	reading	words.	Students	who	have	weaknesses	in	understanding	language	and	recognition/decoding	skills.	This	profile	is	often	called	mixed	reading	difficulties	(MRD),	because	reading	problems	include	both	word	recognition	and	comprehension.	By	teaching	readers	with	difficulties,	identifying
the	profile	Â	individual	learner	can	help	ensure	that	effective	intervention	strategies:	Students	with	the	second	profile,	good	understanding	of	language,	but	with	poor	word	recognition	(SWRD),	usually	need	speech	intervention.	For	most	of	these	children,	effective	intervention	is	required	if	For	the	appropriate	fluães,	it	must	allow	children	to	achieve
the	appropriate	reading	understanding	of	the	students	with	the	third	profile,	the	understanding	of	language,	but	good	recognition	of	words	and	decoding	(SCD),	do	not	need	to	intervene.	They	Interventions	of	understanding	that	they	respond	to	their	specific	needs	in	the	domain	of	understanding	(for	example,	vocabulary,	knowledge,	in	advance).
Students	with	the	last	profile,	deficient	in	the	understanding	of	language	and	in	the	recognition/decoding	of	words	(MRD),	need	both	fan	-atic	intervention	and	intervention	to	attend	to	their	specific	needs	of	understanding.	We	can	use	Simple	View	of	Reading	to	identify	the	child's	reading	difficulty	profile.	From	this,	we	must	perform	more	detailed
evaluations	to	determine	the	specific	skills	of	the	child	and	how	to	direct	the	instruction.	In	every	school,	certain	types	of	difficulties	are	probably	common,	which	means	that	children	can	be	grouped	to	differentiate	teaching	in	small	and	flexible	groups.	For	example,	in	a	typical	third	class	class,	difficulties	with	recognition	and	words	decoding	would
often	involve	decoding	of	disagree	or	multishand	words,	and	children	with	these	needs	could	be	grouped	together.	The	children	with	proper	decoding,	but	with	the	needs	of	understanding	involving	vocabulary	and	knowledge	pronounces	(another	common	weakness)	may	be	in	a	second	group.	The	children	with	needs	in	both	of	them	were	able	to
participate	in	the	two	groups.	This	plan	can	not	meet	the	needs	of	all	children,	such	as	those	that	are	very	late	in	the	decoding,	but	would	provide	a	differentiation	of	the	most	instrument	for	most	of	children	in	a	class.	See	the	case	of	a	third	student	student,	Millie,	who	eagerly	participates	in	classroom	discussions.	She	may	remember	details	of	videos
and	passages	read	aloud.	She	correctly	uses	the	new	vocabulary	in	speech.	But	Millie's	oral	reading	is	not	fluent.	She	woolly,	she	needs	to	sound	hard	to	sound	many	words	and	has	no	prose	(i.e.,	the	ability	to	read	aloud	with	expression).	Is	it	over	there	doesn’t	have	grade-appropriate	spelling	skills,	although	she	can	spell	phonetically	For	example,
Millie	spells	the	word	thought	as	thot.	How	would	we	rate	your	skills	gap?	Millie	has	got	drow	dna	gnidoced	roop	sÂÂÃ¢eilliM	etartsnomed	,gnidoced	etauqeda	eriuqer	hcihw	,serocs	rehto	ehT	.gnidoced	ni	slliks	yna	eriuqer	ton	seod	noisneherpmoc	gninetsiL	.slliks	noisneherpmoc	egaugnal	gnorts	sÂÂÃ¢eilliM	stnemucod	erocs	noisneherpmoc	gninetsil
ehT	.noisneherpmoc	gninetsil	rof	tpecxe	05	fo	naem	eht	woleb	era	serocs	eht	lla	taht	ecitoN	13	gnillepS	73	noitacifitnedI	droW	43	kcattA	droW	93	yralubacoV	53	noisneherpmoC	gnidaeR	16	noisneherpmoC	gninetsiL	erocS	tsetbuS	:siht	ekil	kool	thgim	60.12	fo	noitaived	dradnats	a	dna	05	fo	naem	a	htiw	erusaem	gnidaer	dezidradnats	a	morf	eilliM	rof
ataD	.txet	railimaf	fo	gnidaer-er	sa	hcus	,ycneulf	gnidaer	sÂÂÃ¢eilliM	evorpmi	ot	syaw	rof	kool	osla	dluohs	ehS	.reh	rof	noitcurtsni	tegrat	ot	woh	enimreted	ot	redro	ni	,level	edarg	reh	ta	detcepxe	snrettap	rettel	nommoc	htiw	sdrow	lleps	dna	daer	ot	ytiliba	reh	ssessa	dluohs	rehcaet	sÂÂÃ¢eilliM	.noitingocer	drow	fo	niamod	eht	ni	seitluciffid	tub
noisneherpmoc	egaugnal	laro	etairporppa-edarg	gnivlovni	,)seitluciffid	noitingocer	drow	cificeps(	DRWS	,ytluciffid	gnidaer	fo	eliforp	tsrif	eht	sah	eilliM	.sexiffus	dna	,sexiferp	,stoor	ot	detcennoc	esoht	gnidulcni	snrettap	rettel	nommoc	ynam	tuoba	egdelwonk	eriuqer	hcihw	,sdrow	ciballysitlum	gnidaer	ytluciffid	evah	osla	yam	ehS	.gnilleps	ni	desu
snrettap	rettel	nommoc	tuoba	egdelwonk	skcal	eilliM	,si	taht	;slliks	cihpargohtro	kaew	sah	ehs	tseggus	seitluciffid	gnilleps	reH	.thguoht	drow	eht	ni	sdnuos	eht	sraeh	yltcerroc	ehs	,elpmaxe	roF	.)sgnilleps	lewov	trohs	dna	tnanosnoc	elgnis	fo	egdelwonk	,.g.e(	slliks	scinohp	cisab	emos	sa	llew	sa	,ssenerawa	lacigolonohp	gnorts	sah	ehs	snaem	tahT
.yllacitenohp	lleps	ot	elba	si	eilliM	.citamotua	ton	si	taht	noitingocer	drow	ot	detaler	ycneulf	gnidaer	fo	kcal	a	stseggus	noitpircsed	ehT	.oN	?noitingocer	drow	etairporppa-edarg	evah	eilliM	seoD	.hceeps	ni	yltcerroc	yralubacov	sesu	dna	,sliated	srebmemer	,snoitasrevnoc	swollof	ehs	;noisneherpmoc	egaugnal	gnorts	evah	ot	sraeppa	ehs	,seY	?
noisneherpmoc	egaugnal	Skills.	Curtis	considers	it	curtis,	another	third	is	rie.	Curtis	wool	the	text	of	the	third	is	riie	with	precision	and	fluã,	but	rarely	participates	in	discussions	in	the	classroom.	He	struggles	to	answer	questions,	especially	inferential	questions.	The	Curtis	teacher	noted	that	he	usually	knows	the	meanings	of	words	normally	known
to	the	students	of	the	third.	She	observed	these	problems	in	the	own	reading	of	Curtis,	during	class	discussions	and	also	in	the	writing	of	Curtis.	Although	Curtis	has	appropriate	spelling	skills	for	grade,	his	choice	of	words	in	his	writing	is	a	significant	weakness.	How	did	we	categorize	your	skill	gap?	Curtis	has	a	strong	understanding	of	language?
No,	he	struggles	to	follow	a	conversation	and	answer	inferential	questions.	Curtis	description	suggests	that	vocabulary	weaknesses	may	be	responsible	for	at	least	some	of	his	understanding	problems.	Lack	of	background	knowledge,	usually	associated	with	vocabulary	limitations,	can	also	be	a	problem.	Your	difficulties	in	inferring	can	be	connected	to
these	weaknesses.	Curtis	has	appropriate	words	recognition	for	grade?	Yes,	its	appropriate	oral	reading	fluency	indicates	that	it	does	not	have	problems	with	word	recognition.	Its	appropriate	spelling	for	the	degree	also	this	IDE.	Curtis	has	the	second	profile	of	reading	difficulty,	SC	(specific	difficulties	of	understanding),	involving	low	understanding
of	language,	along	with	good	recognition	and	decoding	of	words.	Curtis	requires	more	deepened	assessments	of	language	specific	skills,	such	as	vocabulary	and	background	knowledge.	Since	the	recognition	of	words	and	the	fluães	of	Curtis	text	is	not	a	problem,	these	aspects	of	the	understanding	of	Curtis	can	be	evaluated	in	the	context	of	your
reading	and	listening.	For	example,	his	teacher	could	examine	the	performance	of	Curtis	in	o£Ãrdap	o£Ãrdap	mu	e	001	ed	aid©Ãm	amu	moc	adazinordap	arutiel	ed	adidem	amu	ed	sitruC	arap	sodaD	.alua	ed	alas	me	seµÃssucsid	etnarud	uo	arutiel	ed	lamrofni	oir¡Ãtnevni	mu	etnarud	satnugrep	ed	sopit	noitcurtsni	erehw	si	tahT	.lliks	fo	level	tsewol
s'tneduts	eht	dnif	ot	stnemssessa	level-lliks	retsinimda	nac	ew	,ereht	morF	.ssenkaew	fo	aera	eht	ezirogetac	nac	ew	,gnidaeR	fo	weiV	elpmiS	eht	fo	snel	eht	hguorht	srorre	gnidaer	ta	gnikool	yB	yrammuS	.trats	dluohs	noitcurtsni	erehw	dnif	ot	dessessa	eb	dluohs	ssenerawa	lacigolonohP	.sdrow	tuo	dnuos	ot	deriuqer	troffe	eht	fo	esuaceb	sdaer	ehs	tahw
dneherpmoc	tonnac	ehS	.sdrow	eht	gnidaer	yromem	gnikrow	reh	stsuahxe	ehs	taht	luftroffe	os	si	sihT	.yltcerroc	siht	enod	sah	ehs	fi	erusnu	si	ehs	,neht	nevE	.drow	a	otni	meht	dnelb	ot	redro	ni	sdnuos	eht	yas	flesreh	raeh	ot	sah	ehS	.level	ssenerawa	cimenohp	eht	ta	ylekil	,ssenerawa	lacigolonohp	kaew	sah	ehS	.ssenkaew	yramirp	fo	aera	eht	ton	si
sihT	.snrettap	rettel	eht	htiw	sdnuos	eht	gnitaicossa	fo	elbapac	si	ehS	?gnorts	slliks	cihpargohtro	reh	erA	?gnidoced	gnorts	evah	alleB	seoD	.ssalc	gnirud	snoissucsid	ni	segagne	ehS	.seirots	lleter	nac	ehs	dna	,snoissucsid	dnatsrednu	nac	ehs	,seY	?noisneherpmoc	egaugnal	gnorts	evah	alleB	seoD	.yletarucca	drow	yreve	daer	sah	ehs	hguoht	neve	daer
sah	ehs	tahw	fo	yromem	on	sah	alleB	,hpargarap	eht	fo	dne	eht	tA	.noitseuq	a	gniksa	fi	sa	drow	elohw	eht	syas	dna	rehcaet	eht	ta	skool	neht	,dnuos	yb	dnuos	sdrow	ynam	sdaer	alleB	,ssalc	nI	.snoissucsid	gnirud	snoitseuq	rewsna	dna	seirots	lleter	nac	alleB	.yletarucca	sdaer	ehs	syas	rehcaet	noitnevretni	esohw	redarg	tsrif	evitaklat	a	,alleB	redisnoC
alleB	.gnidoced	dna	noitingocer	drow	doog	tub	noisneherpmoc	egaugnal	roop	fo	eliforp	eht	troppus	atad	ehT	.naem	eht	evoba	ro	ta	era	)gnilleps	dna	,noitacifitnedi	drow	,kcatta	drow(	gnidoced	etauqeda	eriuqer	taht	serocs	ehT	.001	fo	naem	eht	woleb	era	)yralubacov	dna	,noisneherpmoc	gnidaer	,noisneherpmoc	gninetsil(	noisneherpmoc	egaugnal	ot
detaler	gnihtyna	rof	serocs	ÂÂÃ¢sitruC	fo	lla	taht	etoN	001	gnillepS	801	noitacifitnedI	droW	801	kcattA	droW	98	yralubacoV	58	noisneherpmoC	gnidaeR	58	noisneherpmoC	gninetsiL	erocS	tsetbuS	:siht	ekil	kool	thgim	51	fo	eat.	Going	back	to	the	top,	while	µ	can	help	identify	a	student's	skill	gaps,	there	are	times	when	we	need	additional	support.	For
example,	language	comprehension	skills	gaps	can	be	as	simple	as	building	a	student's	vocabulary,	or	they	can	be	much	more	complex.	A	student's	decoding	problems	may	seem	to	be	simple	gaps	in	phon-mental	awareness,	but	they	are	difficult	to	strengthen.	As	such,	it	is	important	not	to	wait,	but	to	seek	help	for	this	student	as	quickly	as	possible.
The	search	for	help	can	come	by	asking	fellow	teachers	for	advice	or	may	require	referral	to	a	specialist.	This	varies	by	school	and	school	district.	However	it	is	essential	to	act	quickly.	Students	struggling	with	reading	stay	behind	the	state	of	the	state	of	the	child	at	an	alarming	rate.	When	a	student	does	not	respond		Intervention	almost	since	the
beginning,	we	must	err	on	the	side	of	seeking	additional	support.	Back	at	the	top,	the	following	graphs	provide	a	concise	summary	of	what	students	should	know	by	the	end	of	each	syllable	(K-3)	to	become	successful	readers.	The	graphs	are	derived	from	the	standards	µ	the	Common	Central	State	and	represent	a	useful	reference	for	the	skills	that	all
students	need.	They	include	fundamental	reading	skills	and	broader	understanding	benchmarks.	Without	fundamental	skills,	reading	comprehension	cannot	occur.	It	is		fundamental	for	elementary	school	teachers	to	address	these	fundamental	skills	and	for	children	with	the	necessary	skills	to	receive	µ	necessary	interventions.	FOUNDING	READING
READINGS:	Literature	reading:	Informational	Print	Consciousness	Skills	of	phonological	³	Reading	skills	know	that	printed	words	are	separated	by	spaces.	Recognize	and	produce	rhymed	words.	Name	all	upper	and	lower	case	letters	accurately.	With	request	and	Ask	and	answer	questions	about	important	details	in	a	text.	With	prompting	and	support,
ask	and	answer	questions	about	important	details	in	a	text.	Know	that	we	read	from	top	to	bottom,	from	left	to	right,	and	from	Page	to	Page.	Count,	pronounce,	blend,	and	syllables	in	spoken	words.	Follow	the	text	from	left	to	right	and	return	again	to	left	on	the	next	down	line.	With	suggestions	and	support,	retell	family	stories,	including	important
details.	With	suggestions	and	support,	identify	the	main	topic	and	retell	important	details	of	a	text.	Know	that	words	are	separated	by	spaces.	Add	or	replace	individual	sounds	in	single	words	of	a	syllable.	Have	a	basic	knowledge	of	the	letter-sound	correspondences.	With	suggestions	and	support,	identify	characters,	settings,	and	major	events	in	a
story.	With	suggestions	and	support,	describe	the	connection	between	two	individuals,	events,	ideas	or	information	in	a	text.	Read	the	common	high-frequency	words	(for	example,	the,	of,	to,	you,	she,	my,	is,	are,	do,	does).	Ask	and	answer	questions	about	unknown	words	in	a	text.	With	suggestions	and	support,	ask	and	answer	questions	about
unknown	words	in	a	text.	Distinguish	between	similarly	written	words	by	identifying	the	sounds	of	letters	that	differ.	Recognize	common	types	of	texts	(for	example,	storybooks,	poems).	Identify	the	cover,	back	cover,	and	cover	page	of	a	book.	Read	texts	by	emerging	readers	with	purpose	and	understanding.	With	suggestion	and	support,	describe	the
relationship	between	illustrations	and	the	story	in	which	they	appear	(for	example,	which	moment	of	a	story	represents	an	illustration).	Name	the	author	and	illustrator	of	a	text	and	define	the	role	of	each	one	in	the	presentation	of	ideas	or	information	in	a	text.	With	suggestions	and	support,	compare	and	contrast	adventures	and	experiences	in	family
stories.	With	suggestion	and	support,	describe	the	relationship	between	illustrations	and	the	text	in	which	they	appear	(for	example,	what	person,	place,	thing	or	idea	in	the	text	an	illustration	represents).	Actively	participate	in	group	reading	activities	with	purpose	and	understanding.	With	suggestions	and	support,	identify	the	reasons	why	dí	author
to	support	points	in	a	text.	With	request	and	support,	identify	basic	similarities	and	differences	between	Texts	on	the	same	topic	(for	example,	in	illustrations,	descriptions	or	procedures).	Actively	engage	in	group	reading	activities	with	purpose	and	understanding.	Returning	to	the	main	fundamental	reading	skills	Reading:	Literature	reading:
Knowledge	skills	of	phonological	awareness	of	informational	impression	awareness	Recognizes	the	capabilities	of	sentences	(for	example,	capitalize	the	first	letter,	end	with	the	final	punctuation).	Distinguish	between	short	and	long	vowel	sounds	in	single-syllable	words.	Know	the	spelling	correspondences	for	all	common	consonants	and	digraphs.	Ask
and	answer	questions	about	important	details	in	a	text.	Ask	and	answer	questions	about	important	details	in	a	text.	Mix	the	phonemes	to	form	single-syllable	words,	including	words	with	consonant	mixtures.	Learn	the	Silent-E	spelling	pattern	to	represent	long	vowel	sounds.	Recount	the	stories,	including	key	details,	and	demonstrate	understanding	of
your	core	message	or	lesson.	Identify	the	main	topic	and	retell	the	key	details	of	a	text.	Isolate	and	pronounce	the	initial,	final,	medial	and	vowel	sounds	in	single-syllable	words.	Use	the	knowledge	that	every	syllable	must	have	a	vowel	sound	to	determine	the	number	of	syllables	in	a	word.	Describe	characters,	settings,	and	major	events	in	a	story,
using	important	details.	Describe	the	connection	between	two	individuals,	events,	ideas	or	information	in	one	text.	Segment	Single-syllable	words	in	individual	sounds.	Decode	and	syllable	two-syllable	words	following	basic	patterns.	Identify	words	and	phrases	in	stories	or	poems	that	suggest	feelings	or	attract	the	senses.	Ask	and	answer	questions	to
help	determine	or	clarify	the	meaning	of	words	and	phrases	in	a	text.	Read	words	with	common	suffixes.	Explain	the	main	differences	between	books	that	tell	stories	and	books	that	provide	setnatropmi	setnatropmi	seµÃ§Ãamrofni	uo	sotaf	razilacol	arap	)senocÃ	,socin´Ãrtele	sunem	,soir¡Ãssolg	,odºÃetnoc	ed	sasem	,solutÃt	,olpmexe	rop(	sosrucer
soir¡Ãv	esu	e	a§ÃehnoC	.otxet	ed	sopit	ed	edadeirav	amu	ed	arutiel	alpma	amu	me	esab	moc	a	text.	Recognize	and	read	grade-appropriate	irregularly	spelled	words.	Identify	who	is	telling	the	story	at	various	points	in	a	text.	Distinguish	between	information	provided	by	pictures	or	other	illustrations	and	information	provided	by	the	words	in	a	text.
Read	grade-level	texts	accurately,	fluently,	and	with	purpose	and	understanding.	Use	illustrations	and	details	in	a	story	to	describe	its	characters,	setting,	or	events.	Use	illustrations	and	details	in	a	text	to	describe	its	key	ideas.	Use	context	to	confirm	understanding,	and	self-correct	and	reread	as	necessary	to	fix	comprehension.	Compare	and
contrast	the	adventures	and	experiences	of	characters	in	stories.	Identify	the	reasons	an	author	gives	to	support	points	in	a	text.	With	prompting	and	support,	read	prose	and	poetry	of	appropriate	complexity	for	Grade	1.	Identify	basic	similarities	in	and	differences	between	texts	on	the	same	topic	(e.g.,	in	illustrations,	descriptions,	or	procedures).
With	prompting	and	support,	read	informational	texts	appropriately	complex	for	Grade	1.	Back	to	top	Foundational	Reading	Skills	Reading:	Literature	Reading:	Informational	Phonics	and	Word	Recognition	Fluency	Distinguish	long	and	short	vowels	when	reading	regularly	spelled	one-syllable	words.	Read	grade-level	text	with	purpose	and
understanding.	Ask	and	answer	such	questions	as	who,	what,	where,	when,	why,	and	how	to	demonstrate	understanding	of	key	details	in	a	text.	Ask	and	answer	such	questions	as	who,	what,	where,	when,	why,	and	how	to	demonstrate	understanding	of	key	details	in	a	text.	Know	spelling-sound	correspondences	for	additional	common	vowel	teams.
Read	grade-level	text	orally	with	accuracy,	appropriate	rate,	and	expression	on	successive	readings.	Recount	stories,	including	fables	and	folk	tales	from	diverse	cultures,	and	determine	their	central	message,	lesson,	or	moral.	Identify	the	main	topic	of	a	multiparagraph	text	as	well	as	the	focus	of	specific	paragraphs	within	the	text.	Decode	regularly
spelled	sotnop	a	etropus	o£Ãd	seµÃzar	sa	omoc	avercseD	.sarutluc	setnerefid	ed	uo	serotua	setnerefid	rop	)aleredniC	ed	sair³Ãtsih	,olpmexe	rop(	air³Ãtsih	amsem	ad	seµÃsrev	siam	uo	saud	etsartnoc	e	erapmoC	.otxet	mu	macifiralc	e	arap	meubirtnoc	)anoicnuf	aniuq¡Ãm	amu	omoc	odnartsom	amargaid	mu	,olpmexe	rop(	sacif Ãcepse	snegami	omoc
euqilpxE	.megatolp	uo	o£Ã§Ãarugifnoc	,seretcarac	sues	ed	o£Ãsneerpmoc	a	rartsnomed	arap	latigid	otxet	uo	o£Ãsserpmi	amu	me	sarvalap	e	seµÃ§Ãartsuli	sad	ritrap	a	saditbo	seµÃ§Ãamrofni	sa	esU	.revercsed	uo	racilpxe	,rednopser	ajesed	rotua	o	euq	o	odniulcni	,otxet	mu	ed	lapicnirp	edadilanif	a	euqifitnedI	.atla	zov	me	ogol¡Ãid	o	rel	oa	meganosrep
adac	arap	etnerefid	zov	me	odnalaf	evisulcni	,sneganosrep	sod	atsiv	ed	sotnop	son	sa§Ãnerefid	recehnoceR	.levÃn	oa	sadairporpa	ralugerri	aifargotro	moc	sarvalap	sa	rel	e	recehnoceR	.aicnªÃicife	moc	otxet	mu	me	setnatropmi	seµÃ§Ãamrofni	uo	sotaf	razilacol	arap	)senocÃ	,socin´Ãrtele	sunem	,secidnÃ	,soir¡Ãssolg	,solutÃtbus	,otirgen	me	o£Ãsserpmi
,sadnegel	,olpmexe	rop(	otxet	ed	sosrucer	soir¡Ãv	esu	e	a§ÃehnoC	.o£Ã§Ãa	a	iulcnoc	lanif	o	e	air³Ãtsih	a	zudortni	oicÃni	o	omoc	revercsed	odniulcni	,air³Ãtsih	amu	ed	lareg	aruturtse	a	avercseD	.mumoc	aifargotro	ed	mos	moc	sam	,setnetsisnocni	saicnªÃdnopserroc	moc	sarvalap	racifitnedI	.2	uarG	ed	otnussa	ed	aer¡Ã	uo	ocip³Ãt	mu	arap	etnaveler
otxet	mu	me	sesarf	e	sarvalap	ed	odacifingis	o	enimreteD	.acisºÃm	uo	ameop	,air³Ãtsih	amu	me	odacifingis	e	omtir	mecenrof	)saditeper	sahnil	,samir	,o£Ã§Ãaretila	,seraluger	saditab	,olpmexe	rop(	sesarf	e	sarvalap	omoc	avercseD	.snumoc	soxifus	e	soxiferp	moc	sarvalap	racifidoceD	.otxet	mu	me	socinc©Ãt	sotnemidecorp	me	sapate	uo	socif Ãtneic
sotiecnoc	uo	saiedi	,socir³Ãtsih	sotneve	ed	eir©Ãs	amu	ertne	o£Ãxenoc	a	avercseD	.soifased	e	sotneve	siapicnirp	soa	mednopser	air³Ãtsih	amu	ed	sneganosrep	so	omoc	avercseD	.oir¡Ãssecen	emrofnoc	odneler	,sarvalap	ed	o£Ãsneerpmoc	a	e	otnemicehnocer	o	etnemacitamotua	rigirroc	uo	ramrifnoc	arap	otxetnoc	o	esU	.sagnol	siagov	moc	sarvalap	that
the	author	does	in	a	text.	By	the	end	of	the	year,	read	and	proficiently	understand	literature,	including	stories	and	poetry,	in	the	range	of	text	complexity	for	grades	2-3,	with	scaffolding	as	needed	at	the	top	of	the	³	Compare	and	contrast	the	most	important	points	presented	by	two	texts	on	the	same	³.	By	the	end	of	the	year,	read	and	proficiently
understand	informative	texts,	including	³/social	studies,	sciences	and	technical	texts,	in	the	text	complexity	band	of	2	to	3	degrees,	with	scaffolding,	as	necessary	at	the	high	end	of	the	track.	Back	to	the	key	reading	skills	fundamental	Reading:	Literature	reading:	Informational	and	word-recognition	phonutica	FluLance	and	apply	the	phonÃonic	and
word-analysis	skills	in	decode	words.	Read	with	sufficient	precision	and	fluency	to	support	understanding.	Ask	and	answer	questions	to	demonstrate	the	understanding	of	a	text,	referring	explicitly	to	the	text	as	the	basis	for	the	answers.	Ask	and	answer	questions	to	demonstrate	the	understanding	of	a	text,	referring	explicitly	to	the	text	as	the	basis
for	the	answers.	Identify	and	understand	the	meaning	of	the	most	common	prefixes	and	derivational	suffixes.	Read	the	text	at	the	level	of	the	³	with	purpose	and	understanding.	³	accounts,	including	³,	folk	tales	and	myths	from	diverse	cultures;	Determine	the	central	message,	reading	or	moral	and	explain	how	it	is	transmitted	through	important
details	in	the	text.	Determine	the	primary	id	of	a	text;	Recount	the	key	details	and	explain	how	they	support	the	main	id.	Decode	words	with	common	Latin	suffixes.	Read	prose	and	poetry	at	the	level	of	the	Family,	with	precision,	appropriate	rate	and	expression	in	successive	readings.	Describe	the	characters	of	a	story	(e.g.,	their	characters,	motives,
µ	µes	or	feelings)	and	explain	how	their	³	contribute	to	the	sequence	of	events.	Describe	the	relationship	between	a	series	of	³	events,	scientific	concepts,	or	steps	in	a	non-clinical	procedure	in	a	text,	using	language	that	refers	to	time,	sequence,	and	cause/effect.	Decode	multifable	words.	Use	context	to	or	self-correct	word	and	understanding
recognition,	rereading	as	necessary.	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	distinguishing	nonliteral	language.	Determine	the	meaning	of	general	academic	and	domain-specific	words	and	phrases	in	a	text	relevant	to	a	Grade	3	topic	or	subject	area.	Read	grade-appropriate	irregularly	spelled	words.	Refer	to	parts	of
stories,	dramas,	and	poems	when	writing	or	speaking	about	a	text,	using	terms	such	as	chapter,	scene,	and	stanza;	describe	how	each	successive	part	builds	on	earlier	sections.	Use	text	features	and	search	tools	(e.g.,	key	words,	sidebars,	hyperlinks)	to	locate	information	relevant	to	a	given	topic	efficiently.	Distinguish	their	own	point	of	view	from
that	of	the	narrator	or	those	of	the	characters.	Distinguish	their	own	point	of	view	from	that	of	the	author	of	a	text.	Explain	how	specific	aspects	of	a	text¢ÃÂÂs	illustrations	contribute	to	what	is	conveyed	by	the	words	in	a	story	(e.g.,	create	mood,	emphasize	aspects	of	a	character	or	setting).	Use	information	gained	from	illustrations	(e.g.,	maps,
photographs)	and	the	words	in	a	text	to	demonstrate	understanding	of	the	text	(e.g.,	where,	when,	why,	and	how	key	events	occur).	Compare	and	contrast	the	themes,	settings,	and	plots	of	stories	written	by	the	same	author	about	the	same	or	similar	characters	(e.g.,	in	books	from	a	series).	Describe	the	logical	connection	between	particular
sentences	and	paragraphs	in	a	text	(e.g.,	comparison,	cause/effect,	first/second/third	in	a	sequence).	By	the	end	of	the	year,	independently	and	proficiently	read	and	comprehend	literature,	including	stories,	dramas,	and	poetry,	at	the	high	end	of	the	Grades	2¢ÃÂÂ3	text	complexity	band.	Compare	and	contrast	the	most	important	points	and	key	details
presented	in	two	texts	on	the	same	topic.	By	the	end	of	the	year,	independently	and	proficiently	read	and	comprehend	informational	texts,	including	history/social	studies,	science,	and	technical	texts,	at	the	high	end	of	the	Grades	2¢ÃÂÂ3	text	complexity	band.	See	all	the	Common	Core	English	Language	Arts	Standards.	Back	to	top	Catts,	H.W.,	Adlof,
S.M.,	&	Weismer,	S.E.	(2006).	>	E	ecitcarp	ni	tnemsessa	:txen	pot	ot	kcab	.225-315	,)5(96	,Rehcaet	gumed	eht	.meht	evah	ohw	nerdlihc	print	tna	smelbop	gleboc	foc	secoorb	:DM	,Romitlab	.Smelborp	Gniidaer	Gniivlos	ROF	TNirpeulb	:seliforp	gnidaard	DNA	ITR	FOP	EHT	.)(	.L	,gnilrews-raep	.181-661	,)	FO	erutan	dna	ecnelaverp	.)2	Weiv	elpmis	eht
rof	esac	that	Stirifed	:srednepmoc	Roop
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